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Abstract 



The rapid and steady growth of poverty in Georgia’s public schools is a clarion 
call to re-examine the extent to which educators are reaching and teaching all students, 
regardless of their economic standing. The traditional view of poverty as a marginal 
condition affecting a minority of students no longer holds as 56% of Georgia’s 1.6- 
million public school students are now eligible for free or reduced lunch, an increase of 
13 percentage points in ten years. This paper examines the rapid growth in childhood 
poverty in the state of Georgia and discusses implications of this trend for school success 
and completion. In the absence of school-based interventions, the rise in poverty and 
decrease in high school graduation rates portend growth of a permanent underclass that 
will struggle to support themselves, their families, and their communities. Because school 
completion has the potential to interrupt the cycle of intergenerational poverty, Georgia 
public schools will need to make concerted efforts to provide innovative experiences that 
will result in fewer dropouts and more completers. The paper concludes by discussing 
how schools must be configured and staffed to enable all children, regardless of the 
circumstances of their birth, to have the highest possibility of reaching their potential. 



Introduction 

If the misery of the poor be caused not by the laws of nature, 
but by our institutions, great is our sin. 

-Charles Darwin 

By all measures, poverty in America is growing. Between 2008 and 2009, 
poverty rates increased in 3 1 states, with no state experiencing statistically significant 
declines. The 2008 poverty rate of 13.2 percent increased to 14.3 percent in 2009, 
representing the second statistically significant increase since 2004. Meanwhile, the 
number of people without health insurance coverage rose from 46.3 million in 2008 to 
50.7 million in 2009, while the percentage of uninsured families increased from 15.4 
percent to 16.7 percent over the same period (U.S. Census Bureau, 2010). 

The insidious nature of poverty is seen in its intergenerational persistence that is 
passed from parent to child as an uninterrupted and burdensome inheritance. Once 
viewed as a marginal condition in society, the rise and expanse of unemployment, 
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mortgage losses, and bankruptcies requires a paradigm shift in how poverty is viewed, 
who is impacted, and what it means for families and children (Murphy, 2010). 

Using measures of gross domestic product (GDP) per person, it is generally 
recognized that poverty is the most powerful determinant of quality of life. Data trends 
verify a strong correlation between family income and nutrition, health care, housing, 
employment, incarceration, education, and ultimately, mortality (Messner, Raffalovich, 
and Sutton, 2010; Wash and Douglass, 2009; Eudy, 2009). Specifically, people living in 
poverty are disproportionately unemployed, convicted of crimes, housed in prisons, 
living in homeless shelters, and suffering from untreated illnesses (U. S. Labor 
Department, 2010; Centers for Disease Control, 2010; Federal Bureau of Prisons, 2010). 
Poverty also correlates highly with child bearing of young teenagers (Santelli and 
Melnikas, 2010; Kirby, Coyle and Gould, 2001). Increasingly, babies born into low- 
income families experience higher occurrences of fatal health conditions, collectively 
referred to as diseases of poverty. Kaler (2008) asserts that common medical conditions 
that are persistently fatal to children of poverty are readily addressed and successfully 
treated among non-poor children. 

Despite the fact that educational completion is the single most powerful 
intervention with the potential to interrupt the cycle of generational poverty, it is 
estimated that one -third of U. S. students leave high school each year without earning a 
diploma. The dropout problem is particularly acute in urban cities where fewer than half 
of the students in the largest school districts graduate each years. (Alliance for Excellent 
Education, 2009). Using the national common core of data formula of the Editorial 
Projects in Education Research Center, the state of Georgia’s graduation rate is 56 
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percent (NCES, 2010). When disaggregated by race, these rates drop to 41% for 
Hispanics and 46% for African Americans. Clearly, the drop out problem is a crisis in 
the state of Georgia. 



Purpose and Importance 

The intent of the study is to document rapid changes in childhood poverty in the 
state of Georgia over the last decade and discuss implications of this trend for public 
education. The rise in poverty and decrease in high school graduation rates portends an 
expansion of a permanent underclass that struggles to support themselves and their 
families. According to the Alliance for Excellent Education, the annual earning gap 
between dropouts and high school graduates is $10,000. Further, the persons who 
dropped out of the high school class of 2008 will cost Georgia over $ 1 5-billion over their 
lifetime (2009) 

While there have been notable “pockets” of success and innovative initiatives, it 
is clear that most educational reforms have failed to make a noticeable dent in the 
academic perfonnance of the vast majority of American school children, particularly 
ethnic minorities and children living in poverty. Coe (2009), Maris (2003), and others 
assert that most claims of success of educational reforms are questionable with 
frameworks that are difficult to replicate and questionable claims of direct causality. 
There is a frequently used metaphor of the boiling frog to explain why people seem 
incapable of reacting to incremental change. The story asserts that if a frog is placed in a 
pot of room temperature water, which is gradually heated to boiling, the frog dies. But if 
a frog is dropped into water that is already boiling, it will jump out. The interpretation 
suggests that gradual changes over time often fail to register until it is too late. 
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Background 



“The school is the last expenditure upon which 
America should be willing to economize. ” 

-Franklin D. Roosevelt 

Over the past forty years, a significant number of national, state, and local policies 
have been enacted to improve the academic prowess of American children. The 
Elementary and Secondary Education Act of 1965 (PL 89-10) ushered in an era of 
increased federal spending in public education leading to the No Child Left Behind Act 
of 2001 (PL 107 110). Major organizations such as the National Council of Teachers of 
Mathematics (2011, 1980), the American Association for the Advancement of Science 
(AAAS, 2007; Vallani and West, 2011), and the National Academy of Sciences (2005) 
enacted directives to assist teachers. Individual states responded by strengthening 
academic standards, upgrading core curricula, and tightening exit criteria. In spite of 
these initiatives to improve academic outcomes, concerns over scholastic perfonnance, 
retention and graduation rates persist (Muijis, 2004; Brends et al, 2002). 

While most reform movements place the job of improvement squarely on the 
shoulders of schools, teachers, and classrooms, it has become increasingly clear that 
factors that influence the academic achievement of a child are present throughout the 
community (Magolda and Ebben, 2007). The popular notion of “taking a village to raise 
a child” recognizes the importance of creating paradigms that embrace a holistic 
approach to education and identify a myriad of factors that may influence academic 
performance (Arriaz, 2004). 

The failure of school reforms to create sustained improvements in student 
academic prowess, particularly among children of poverty, is frustrating to policy 
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makers, educators, parents, corporations, communities, and governments. One of the 
challenges to this dilemma lies in dynamic shifts in the demographic, ethnic, and cultural 
landscape of school communities over the last decades. Populations that were once 
viewed as marginal are quickly becoming mainstream and schools must develop 
paradigms to assist teachers, schools, and communities to insure academic excellence that 
incorporates diverse cultural needs. Murphy (2005) and his colleagues discuss the 
growing dilemma of understanding the new poverty as it ventures into suburban America. 

The extent to which schools design strategies for instructional delivery, parental 
involvement, and community engagement to match the needs of the changing clientele is 
not clear. The attempt to initiate top-down school reforms driven by federal legislation or 
state policies with a “one size fits all” approach defies an intuitive understanding that 
education must be based on the specific nature and needs of the children being served 
(Proefriedt, 2010; Brand et al, 2008). Further, the inflexible nature of educational 
legislation is viewed by many as a counterproductive and, in many cases, a significant 
part of the problem (Coe, 2009; Heckman & Montera, 2009; Vinovskis, 2003). 

The pressure from stakeholders for schools to demonstrate success has resulted in 
increased charges that districts are providing misleading and inaccurate appearances of 
success. States have been accused of using liberal formulas to create inflated graduation 
and retention rates. School systems are embroiled in accusations of cheating on high 
stakes testing (NEA, 2007; Economist, 2010). 
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Changing Student Demographics in Georgia 



People who shut their eyes to reality simply invite their own destruction, and anyone who 
insists on remaining in a state of innocence long after that innocence is dead turns 

himself into a monster. 

~ James Baldwin 

The need to know the population that is being served is critical as major shifts in 
demographics are occurring in Georgia public schools. State data, as displayed in Table 
1, show that over the last ten years, the African American public school population 
remained unchanged at 38% until 2009 when it dropped by one percentage point to 37%, 
the Hispanic enrollment more than doubled, growing from 5% to 11%, and the 
percentage of white students dropped from 54% to 45%. 



Table 1. Ethnic Changes in Georgia Public School Students 2000 to 2010 





2000- 

01 


2001- 

02 


2002- 

03 


2003- 

04 


2004- 

OS 


2005- 

06 


2006- 

07 


2007- 

OS 


2008- 

09 


2009- 

10 


Total 


1,413,527 


1,437,294 


1,496,012 


1,486,125 


1,515,646 


1,559,828 


1,589,839 


1,609,681 


1,615,066 


1,625,745 


Asian 


2% 


2% 


2% 


3% 


3% 


3% 


3% 


3% 


3% 


3% 


Black 


38% 


38% 


38% 


38% 


38% 


38% 


38% 


38% 


38% 


37% 


Hispanic 


5% 


5% 


6% 


7% 


8% 


8% 


9% 


10% 


10% 


11% 


White 


54% 


53% 


52% 


51% 


49% 


48% 


47% 


46% 


46% 


45% 


Multiracial 


1% 


2% 


2% 


2% 


2% 


2% 


3% 


3% 


3% 


3% 



Georgia Governor’s Office of Student Achievement 

Report Card (2010) 



Chart 1 is a visual companion to Table 1 and provides a visual representation of 
changes in Georgia’s public school population by ethnicity since 2000. 
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Chart 1. Ethnic Changes in Georgia Pubic Schools 




The most dramatic change in the state’s public school population is seen in the 
steady increase in the percentage of students who are eligible for free or reduced lunch as 
documented by Table 2. 

Table 2 

Changes in the Percentage of Georgia Students Eligible for Free or Reduced Lunch 



2000- 

2001 


2001- 

2002 


2002- 

2003 


2003- 

2004 


2004- 

2005 


2005- 

2006 


2006- 

2007 


2007- 

2008 


2008- 

2009 


2009- 

2010 


43% 


44% 


45% 


46% 


48% 


50% 


50% 


51% 


53% 


56% 



Governors Office of Student Achievement (2010) 
Georgia Department of Education 



These figures show an increase from 43% in 2001 to 56% in 2010. These 
percentages indicate a steady annual increase since the year 2001. Beginning in 2007, 
more than half of all Georgia public school students were eligible for free or reduced 
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lunch, the standard measure of poverty in public schools. Chart 2 is a visual companion 
to Table 2 and provides a visual representation of changes in poverty status of Georgia 
public school students since the year 2000. 

These numbers will continue to be volatile as Georgia’s population growth 
increases. The U. S. Census Bureau ranks Georgia as the fastest growing state in the 
South and the 5 th fasting growing state in the U.S. (following Nevada, Arizona, Utah, and 
Idaho) Between 2000 and 2010, the U.S. population grew by 9.7 percent and the 
population of Georgia increased by 18.3% (U.S. Census Bureau, 2010) 

Another major concern is the implications of the rise in childhood poverty for 
school attrition. According to the National Center for Educational Statistics, the state of 
Georgia’s current graduation rate is 56% (2010). Recognizing that students of poverty 
tend to drop out of school more frequently than their higher income peers, increases in 
poverty status of Georgia’s students does not bode well for increasing the state’s 
graduation rate. 



The School-to-prison Pipeline 

“He who opens a door closes a prison ” 

-Victor Hugo 

Several studies document that differential treatment of children living in poverty 
begins early in their lives. There is evidence that as early as first grade, at-risk students 
are more likely to receive school discipline referrals compared to their more affluent 
peers (Rusby, et al, 2007). Losen and Skiba (2010) found that poor African American 
males are three times more likely to be suspended from school than their peers. Rouse 
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and Barrow (2006) reported on the disproportionate rate of grade retention occurring to 
children from lower socioeconomic families. 

In too many instances, children living in poverty are viewed through a lens of 
pathology (Dudley-Marling & Lucas, 2009). If left unchallenged, this designation of 
poverty as a disability can absolve educators from the responsibility to reaching and 
teaching all children. The unfamiliarity and discomfort of teachers with the culture of 
poverty can result in decisions that unconventional behavior of poor children should be 
handled by extracting them from the classroom. Children who are routinely disciplined 
are most often suspended and eventually become dropouts. High school dropouts are 
nearly 3.5 times more likely to be found in prison than their peers with diplomas (U.S. 
Census, 2009). There are many urban areas where the percentage of adolescents of 
poverty in juvenile justice facilities exceeds their ranks in schools, creating what has 
come to be known as a “school-to-prison pipeline for poor children (Nicholson-Crotty, 
Birchmeier, Valentine, 2009). 

Implications for Policy and Pedagogy 

“If you think education is expensive, try ignorance. ” 

~ Derek Bok 

The single most powerful intervention with the capability of arresting the negative 
outcomes of poverty is educational completion. This was echoed by Horace Mann’s 
words on national welfare, “Education then, beyond all other devices of human origin, is 
the great equalizer of the conditions of men, the balance-wheel of the social machinery” 
(p. 3, 1848). The global economy continues to demand the education of an informed 



10 



citizenry, capable of taking care of and improving the world. 

The dynamic changes in the poverty status of children attending Georgia’s public 
schools requires the development and implementation of plans that demonstrate 
understanding of and responsiveness to the documented needs of a diverse population. 
Trend data verifies that Georgia public school children who live in poverty can no longer 
be viewed as a “minority” group. Instead, this population has become the mainstream. 
Recognizing that children living in poverty represent the highest percentage of students 
who leave school without a diploma, Georgia’s most recent graduation rate of 56% 
(NCES, 2010) cannot be expected to improve without targeted intervention. Now is the 
time for serious discussions of school restructuring that will include input from a variety 
of sources (Curran, 2009). 

Educators already know a multiplicity of theories of teaching and learning. This 
wealth of knowledge must be translated into actions that make a difference in the lives of 
all children, including those living in poverty. A paradigm that refutes a pathological 
view of poverty as a disability is essential. Effective programs can be fostered through in- 
house district workshops, partnerships with universities, and input from professional 
associations that encourage a connection between theories, research, and practice. For 
example, an incorporation of local data and input from the literature could result in pre- 
emptive school attrition programs that occur prior to middle school, recognizing that 
ninth grade is when the majority of students drop out (McCallurmore & Sparapani, 

2010 ). 
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Conclusion 



" Every man and woman is born into the world to do something unique and something 
distinctive and if he or she does not do it, it will never be done. ” 

-Benjamin E. Mays 

The traditional view of poverty as a marginal condition affecting a minority of 
students no longer holds as 56% of Georgia’s 1.6-million public school students are now 
eligible for free or reduced lunch, an increase of 13 percentage points in ten years. The 
vast majority of school dropouts are from lower socio-economic families. In the absence 
of structured intervention, these figures do not bode well for improving Georgia’s current 
high school graduation rate of 56% (NCES, 2010). Trend data confirms inequitable 
treatment of children of poverty who are disproportionately retained, suspended and 
ultimately found at higher rates in juvenile detention facilities. These trends will require 
school districts to insure that educators rebuff pathological views of poverty as a 
disability. Rather, the potential genius in each child will be routinely empowered and 
encouraged. 



12 




REFERENCES 



Alliance for Excellent Education (2009) Understanding High School Graduation Rates 
Alliance for Excellent Education Washington, D.C. 

American Association for the Advancement of Science (2006) Benchmark for Science 
Literacy Washington, DC: AAAS http://www.proiect2061.org/publications/bsl/ 

Ansell, C., Reckhow, S., Kelly, A. (2009) How to reform a reform coalition: outreach, 

agenda expansion, and brokerage in urban school reform. Policy Studies Journal, 
2009, Vol. 37 Issue 4, p7 17-743 

Arriaza, G. (2004) Making Changes that Stay Made: School Reform and Community 
Involvement. High School Journal, April/May2004, Vol. 87 Issue 4, pi 0-24 

Balfanz, R; et al (2010) Nevada’s Graduation Challenge Everyone Graduates Center 
Baltimore: Johns Hopkins University. 

Barton, Paul E. (2009) Chasing the high school graduation rate: getting the data we need 
and using it right, policy information perspective. Educational Testing Service. 
2009 

Berends, M., Chun, J„ Schuyler, G., Stockly, S., and Briggs, R. (2002) Tales of American 
comprehensive school reform: successes, failures, and reflections. Santa Monica, 
CA: Rand. 

Brand S, Felner RD, Seitsinger A, Bums A, Bolton N, (2008) A large scale study of the 
assessment of the social environment of middle and secondary schools. Journal 
Of School Psychology October; Vol. 46 (5), pp. 507-35 

Brock, D. (2009) A Framework for Evaluating and Planning Assessments Intended to 
Improve Student Achievement. Learning & Leading with Technology, v37 nl 
p22-25 August 2009 

Brooks, Jeffrey S.; Hughes, Roxanne M.; Brooks, Melanie C. (2008) Fear and Trembling 
in the American High School: Educational Reform and Teacher Alienation. 
Educationcd Policy, v22 nl p45-62 

Centers for Disease and Control (2010) Morbidity and mortality report. Atlanta, GA: 
CDC. http ://www. cdc . gov/mmwr/preview/mmwrhtml/mm5 920a8 .htm 

Chapman, C. (201 1) Rethinking schools: improved educational outcomes for all? New 
York: Routledge, Taylor, and Francis Group. 

Chin, A. and Harris, D. (eds) (2008) The colors of poverty: why racial and ethnic 
disparities persist. New York: Russell Sage Foundation. 



13 



Clark, D. and Hulme, D. (2010) Poverty, time and vagueness: integrating the core 
poverty and chronic poverty frameworks. Cambridge Journal of Economics. 
March 2010, Vol. 34 Issue 2, p347-366 

Coe, Robert (2009) School improvement: reality and illusion. British Journal of 
Educational Studies, December 2009, Vol. 57 Issue 4, p363-379 

Craig, C. (2009) Journal of Educational Research, November/December 2009, Vol. 103 
Issue 2, p 123- 1 36 

Curran, Bridget (2005) Graduation Counts: Redesigning the American High School. A 
Report of the National Governors Association Task Force on State High School 
Graduation Data National Governors Association 

Cuthrell, K.; Stapleton, J.; Ledford, C. (2010) Examining the Culture of Poverty: 

Promising Practices. Preventing School Failure, 2010, Vol. 54 Issue 2, pi 04-1 10 

Datnow, A.; Park, V., & Wohlstetter, P. (2007) Achieving with Data: How high- 
performing school systems use data to improve instruction for elementary 
students. Los Angeles, CA: Center on Educational Governance, Rossier School 
of Education, University of Southern California. 

Deason, Hilary J. (1972) The AAAS science book list for children. American Academy 
fore the Advancement of Science. 1200 New York Avenue NW Washington, DC 
20005. 

Dudley-Marling, C.; Lucas, K. (2009) Pathologizing the Language and Culture of Poor 
Children. Language Arts, May 2009, Vol. 86 Issue 5, p362-37 

Economist (2010) The finger of suspicion Lebruary 27, 2010, Vol. 394 Issue 8671, p37- 
37 

Elder-Vass, D. (2007) Luhmann and Emergentism: Competing Paradigms for Social 
Systems Theory? Philosophy of the Social Sciences, December 2007, Vol. 37 
Issue 4, p408-432 

Eudy, Ruth L. (2009) Infant Mortality in the Lower Mississippi Delta: Geography, 

Poverty and Race. Maternal & Child Health Journal, November 2009, Vol. 13 
Issue 6, p806-813 

Federal Bureau of Prisons (2010). U. S. Department of Justice. Prison population data. 
Washington, D.C. http://www.bop.gov/ 

Gardner, H. (2004) Frames of mind: the theory of multiple intelligences. New York: 
Basic Books. 



14 



Giambo, Debra A. (2010) High-stakes testing, high school graduation, and limited 

english proficient students: a case study Education Digest, October 2010, Vol. 76 
Issue 2, p60-64 

Gollnic, D. and Christianson, R. (2009) Multicultural education in a pluralistic society. 
New York: Prentice Hall 

Harris, L. A. (2009) Urban School Reform Radical Teacher, 2009, Issue 86, p70-73 

Heckman, James J.; LaFontaine, Paul A. (2010) The American high school graduation 
rate: trends and levels. Review of Economics & Statistics, May 2010, Vol. 92 
Issue 2, p244-262 

Heckman, P. and Montera, V. (2009) School reform: the flatworm in a flat world: from 
entropy to renewal through indigenous invention. New York: Teachers College 
Record. Vol. 1 1 1, No. 5 (2009) 

Hendiy, J.; Seidl, D. (2003) The Structure and Significance of Strategic Episodes: Social 
Systems Theory and the Routine Practices of Strategic Change. Journal of 
Management Studies, January 2003, Vol. 40 Issue 1, pl75-196 

Hess, F. (2004) Common sense school reform New York: Palgrave MacMillan. 

Kaler, S. (2008) Diseases of poverty with high mortality in infants and children Anna Is 
of the New York Academy of Sciences, June 2008, Vol. 1136, p28-3 1 

Karakus, Mustafa C.; Salkever, David S.; Slade, Eric P.(2010) Implications of Middle 
School Behavior Problems for High School Graduation and Employment 
Outcomes of Young Adults: Estimation of a Recursive Model.. National Bureau 
of Economic Research Cambridge, MA., NBER Working Paper No. 16383 

Kingdon, G., Knight, J. (2006). Subjective well-being poverty vs. Income poverty and 
capabilities poverty? Journal of Development Studies, October 2006, Vol. 42 
Issue 7, pi 199-1224 

Kirby, D.; Coyle K.; and Gould, J. (2001) Manifestations of Poverty and Birthrates 
Among Young Teenagers in California Zip Code Areas. Family Planning 
Perspectives Volume 33, Number 2, March/ April 2001 

Kuo, V. (2010). Transforming American high schools: possibilities for the next phase of 
high school reform. Peabodv Journal of Education, July 2010, Vol. 85 Issue 3, 
p389-401 

Losen, D. and Skiba, R.J. (2010) Suspended Education: Urban Middle Schools in 
Practice Southern Poverty Law Center. 

Magolda, P.; Ebben, K. (2007) From schools to community learning centers: a program 
evaluation of a school reform process. Evaluation and Program Planning, v30 n4 
p35 1-363 November 2007 



15 




Mann, H. (1840) On the Art of Teaching. New York: Applewood Books (1989) 

Mann, H. (1848) 12th Annual Report to the Massachusetts State Board of Education 
http://www.tncrimlaw.com/civil bible/horace mann.htm 

Maria Cancian and Sheldon Danziger (eds.) (2009) Changing poverty, changing policies. 
New York: Russell Sage Foundation. 

McCallumore, Kyle M.,Sparapani, Ervin F. (2010) The importance of the ninth grade on 
high school graduation rates and student success in high school. Education, 

Spring 2010, Vol. 130 Issue 3, p447-456 

Messner, S.; Raffalovich, L.; and Sutton, G. (2010) Poverty, infant mortality, and 
homicide rates in cross-national perspective: assessments of criterion and 
construct validity. Criminology May 2010, Vol. 48, Issue 2, p. 509-537. 

Muijs, D. (2004) Tales of American Comprehensive School Reform: Successes, Failures, 
and Reflections. School Effectiveness & School Improvement, Sep-Dec2004, Vol. 
15. 

Murphy, A. (2010) The symbolic dilemmas of suburban poverty: challenges and 
opportunities posed by variations in the contours of suburban poverty. 
Sociological Forum; September 2010, Vol. 25 Issue 3, p541-569 

Myrdal, G. (1944). An American dilemma: the Negro problem and modern democracy 
New York: Harper and Row 

National Academy of Sciences (2005) IISME (Industry Initiatives for Science and Math 
Education) National Academy of Sciences, Washington, D.C. 

National Council of Teachers of Mathematics (1980) An Agenda for Action: 

Recommendations for School Mathematics of the 1980s National Council of 
Teachers of Mathematics, 1906 Association Dr, Reston, VA, 22091 

National Council of Teachers of Mathematics (2011) Principles and Standards for 
School Mathematics, 1906 Association Dr, Reston, VA, 22091 

NCCP: National Center for Children in Poverty) (2010) New York: Columbia 
University, http://nccp.org/profiles/ 

NCES Common Core of Data (2010) U. S. Department of Education, National Center for 
Education Statistics, http://nces.ed.gov/ccd/ 

NEA Today (2007) High stakes testing, October 2007, Vol. 26 Issue 2, p 14- 14 

Nicholson-Crotty, S.; Birchmeier, Z.; Valentine, D. (2009) Exploring the Impact of 

School Discipline on Racial Disproportion in the Juvenile Justice System. Social 
Science Quarterly (Blackwell Publishing Limited), December 2009, Vol. 90 Issue 



16 



4, pl003-1018 

Poplin, M. and Soto-Hinma, I. (2005) Taking Off Ideological Blinders: Lessons from the 
Start of a Study on Effective Teachers in High-Poverty Schools. Journal of 
Education, Vol. 186 Issue 3, p 41-44 

Proefriedt, William (2010) Education Reform vs. American History. Phi Delta Kappan, 
March 2010, Vol. 91 Issue 6, p84-87 

Richard, Alan; Johnston, Lisa (2009) The next generation of school accountability: a 

blueprint for raising high school achievement and graduation rates in SREB States 
Southern Regional Education Board (SREB). Atlanta, GA, 2009 

Richardson, Marti T. (2006) Succeeding with Struggling Students: A Planning Resource 
for Raising Achievement New York: Corwin Press. 

Rouse, C.; Barrow, L. (2006) U.S. Elementary and Secondary Schools: Equalizing 

Opportunity or Replicating the Status Quo? Future of Children, Fall 2006, Vol. 

16 Issue 2, p 99-123 

Rusby, J. C.; Taylor, T. K.; Foster, E. M. (2007) A descriptive study of school discipline 
referrals in first grade. Psychology in the Schools, April 2007, Vol. 44 Issue 4, 
p333-350 

Santelli, J. S.; Melnikas, A. J. (2010) Teen Fertility in Transition: Recent and Historic 

Trends in the United States. Annual Review of Public Health, 2010, Vol. 31 Issue 
1, p37 1-383 

Seastrom, Marilyn M.; Chapman, Chris; Stillwell, Robert (2006) User's Guide to 

Computing High School Graduation Rates, Volume 1, Technical Report: Review 
of Current and Proposed Graduation Indicators. NCES 2006-604 National Center 
for Education Statistics Jessup, MD 

Slosar, J. R. (2009) The culture of excess: how America lost control and why we need to 
redefine success. Santa Barbara, CA: Praeger Publishers. 

Stern, R. N. and Barley, S. R. (1996) Organizations and Social Systems: Organization 
Theory's Neglected Mandate. Administrative Science Quarterly, March 1996, 

Vol. 41 Issue 1, pl46-162. 

Stylie, Kylie R.; Spradlin, Terry E.; Plucker, Jonathan A. (2008) Calculating high school 
graduation rates Education Policy Brief Volume 6, Number 5. Evanston, Indiana: 
Center for Evaluation and Education Policy, Indiana University 

U, S. Census Bureau (2010) American Community Survey Briefs (2010) Poverty: 2008 
and 2009. U. S Department of Commerce. September 2010. 

United States Census Bureau (2011) Georgia Quick Facts U.S. Depart, emt pf Commerce 
http : // quickfacts .census . gov/ q fd/ states/ 13000. html 



17 



Villani, J. and West, P. (2010). Helping local school boards understand the importance of 
METS education. The Kauffman Thought Book Kansas City, MO. 

Vinovskis, M. (2003) [Interview] A nation at risk spurs two decades of failure Society for 
the Advancement of Education, August 2003 

Waldron, Nancy L.; McLeskey, James (2010) Establishing a collaborative school culture 
through comprehensive school reform. Journal of Educational & Psychological 
Consultation, v20 nl p58-74 

Walker-Dalhouse, D.; Risko, V. (2008). Homelessness, Poverty, and Children's Literacy 
Development. Reading Teacher, September 2008, Vol. 62 Issue 1, p84-86 

Walsh, T. and Douglas, H. (2009) Legal responses to child protection, poverty and 

homelessness. Journal of Social Welfare & Family Law, June 2009, Vol. 3 1 Issue 
2, p 133-146. 



18 




